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ABSTRACT

Background: Balancing employment and academic responsibilities has become a growing
challenge for university students in Cambodia, yet empirical evidence on the determinants of
work-study balance remains limited. Objective: This study develops an integrated model
unifying time management, self-regulation, goal orientation, and peer support to examine their
effects on work-study balance and its influence on academic performance. Method: A
quantitative correlational design was employed with 300 working university students from
BELTEI International University. Data were analyzed using SPSS and SmartPLS. Results: The
structural model demonstrated moderate explanatory power, explaining 49.0% of the variance
in work-study balance and 61.5% of the variance in academic performance. Goal orientation was
the strongest predictor of work-study balance, followed by time management and peer support,
while self-regulation showed no significant effect. Academic performance was significantly
predicted by self-regulation, goal orientation, peer support, and work-study balance, whereas
time management did not show a significant effect. Conclusion: These findings emphasize the
importance of personal and social factors in promoting students' academic success and provide
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practical implications for policymakers and universities, while future research should validate
the proposed model across diverse educational and cultural contexts. Contribution: These
findings contribute empirical evidence from the Cambodian higher education context by
addressing the determinants of work-study balance and academic performance within an
integrated framework.

1. INTRODUCTION

Academic progression in higher education reflects more than the completion of ordinary milestones; it requires
students to develop self-reliance in managing multiple responsibilities (Lei et al., 2020). For students combining
academic pursuits with part-time or full-time employment, these dual responsibilities can place substantial demands
on their time, energy, and capacity to perform effectively (Kanu et al., 2025; Orbilla & Paglinawan, 2025). This work-
study arrangement is evident across different higher education contexts, demonstrating the widespread need for
students to manage academic responsibilities alongside employment. In the United States, 81% of part-time and
43% of full-time students at public institutions were employed in 2017 (El Dine & Kaoud, 2023). Similarly, the
EUROSTUDENT project reported that 69% of students across the European Higher Education Area engaged in paid
work (Poloski Voki¢ etal.,, 2021). In Cambodia, 65.2% of surveyed university students were employed while pursuing
full-time degree programmes (Gbadamosi et al., 2019). These findings indicate that combining employment with
higher education is a relevant experience across different contexts, including Cambodia.
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Working while studying can provide students with valuable benefits beyond financial returns. For instance,
Remenick & Bergman (2020) found that students who work during their academic progression can develop profes-
sionally, build stronger social networks, improve workplace relationships, and strengthen learning through the
integration of theory and practice. These benefits suggest that employment can complement students' academic de-
velopment by providing opportunities to apply knowledge, develop practical skills, and gain workplace experience.
However, students may work while studying for different reasons, including financial pressures, personal ambitions,
and family responsibilities (Orbilla & Paglinawan, 2025). Managing employment alongside academic responsibilities
can therefore become challenging. Students may experience physical and mental exhaustion, academic difficulties,
high levels of responsibility, and ineffective time management. These challenges highlight the importance of under-
standing how students manage competing work and academic demands.

Given these challenges, numerous empirical studies have identified factors that may help students manage work
and study demands and maintain academic performance (Poloski et al., 2021; Schippers et al., 2020; Lase & Wibowo,
2024; Afandi et al.,, 2022). These factors may be categorized into personal regulation factors, namely time manage-
ment, self-regulation, and goal orientation, and a social support factor, namely peer support. Time management ena-
bles students to organize competing demands, while self-regulation and goal orientation support the regulation and
direction of their academic efforts (Poloski et al., 2021; Afandi et al., 2022; Schippers et al., 2020). Peer support
provides relational resources that may help students manage academic and work-related demands (Lase & Wibowo,
2024). Collectively, these mechanisms suggest that students’ ability to allocate work and study requirements de-
pends not only on their personal capacity to regulate and monitor their efforts but also on the support available
within their social environment.

Although previous studies have examined factors associated with students’ work-study balance and academic
performance, many have focused on individual predictors rather than examining personal regulation and social
support within an integrated framework. From a theoretical perspective, Self-Regulated Learning Theory highlights
how students’ personal regulation of their learning activities, including time management, self-regulation, and goal
orientation, can shape their ability to manage competing academic and work demands. Social Support Theory em-
phasizes the role of interpersonal resources, such as peer support, in helping individuals cope with demands and
maintain their functioning. Examining these personal and social resources simultaneously can therefore provide a
more comprehensive understanding of students’” work-study balance and academic performance. In addition,
empirical evidence from developing contexts, particularly Cambodia, remains limited.

This study addresses these theoretical and contextual gaps by examining the effects of time management, self-
regulation, goal orientation, and peer support on students’ work-study balance and academic performance, as well
as the contribution of work-study balance to academic performance. Therefore, this study addresses the following
research questions:

RQ1. How do time management, self-regulation, goal orientation, and peer support influence students’ work-
study balance?

RQ2. How do time management, self-regulation, goal orientation, peer support, and work-study balance
influence students’ academic performance?

Additionally, the purpose of this study is to examine how personal regulation factors, namely time management,
self-regulation, and goal orientation, and social support, namely peer support, influence students’ work-study
balance and academic performance. The study also examines whether work-study balance contributes to academic
performance. By integrating perspectives from Self-Regulated Learning Theory and Social Support Theory, this study
seeks to provide a more comprehensive understanding of how personal and social resources are associated with
students’ ability to manage work and study demands and maintain academic performance in the Cambodian higher
education context.

2. METHOD
2.1 Research Design

This study employed a quantitative correlational design to examine the relationships between the proposed
factors, work-study balance, and academic performance among Cambodian university students. The study was
motivated by the increasing prevalence of students who combine employment with university education, creating
challenges in balancing academic responsibilities and work commitments. Understanding the factors associated with
work-study balance and academic performance is therefore important for identifying areas where universities and
relevant stakeholders can provide appropriate support. A quantitative approach was adopted to systematically
measure the study constructs and test the proposed hypotheses, while the correlational design enabled the examina-
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tion of relationships without manipulating the variables. Data were collected through a structured questionnaire and
analyzed using PLS-SEM to assess the measurement and structural models. This approach aligned with the research
objectives by providing empirical evidence to inform potential strategies for supporting working students' academic
experiences and performance.

2.2 Sample and Sampling Design

An unknown population was assumed for sample size determination in this study. Data were collected from
work-study students across four faculties, namely Business Administration, Finance and Banking, Law, and Informa-
tion Technology, at BELTEI International University (Campus 1 and Campus 2). As suggested by Bowerman et al.
(2019), the sample size was computed using the formula n = p (1-p) (Zs,2 +~ B), resulting in a required minimum of
196 participants. In this formula, n represents the sample size, p is the estimated proportion (0.5), Z«/2 denotes the
standard normal deviate at a 95% confidence level (1.96), and B represents the tolerance error (0.07). A total of 300
respondents were selected, exceeding the minimum requirement to provide a larger and more robust dataset for the
planned PLS-SEM analysis and to account for potentially incomplete or unusable responses.

Therefore, these respondents were selected using convenience sampling from four faculties at Toul Sleng
(Campus 1) and Chom Chao Flyover (Campus 2) of BELTEI International University, Phnom Penh, Cambodia, due to
the accessibility of eligible working students. The study included undergraduate and postgraduate students who
simultaneously balanced work and study responsibilities, ensuring that participants had relevant experience to
provide informed responses. Although the sample size was adequate for statistical analysis, the non-random sam-
pling approach limits representativeness. Therefore, the findings should be interpreted within this specific context
and should not be generalized to the broader student population.

2.3 Research Instruments

According to Table 1, the structured questionnaire comprised demographic items and measurement items
adapted from prior studies and modified to fit the study context. The instrument was translated into Khmer and
back-translated into English by two bilingual colleagues, with minor revisions made after pilot testing to improve
clarity. A bilingual Khmer-English questionnaire was used for data collection, with responses measured on a five-
point Likert scale from 1 (strongly disagree) to 5 (strongly agree). Mean scores were interpreted as strongly disagree
(1.00-1.79), disagree (1.81-2.59), moderate (2.60-3.39), agree (3.40-4.19), and strongly agree (4.20-5.00) (Koo &
Yang, 2025).

Table 1. A Summary of the Construct Measurement

Constructs No. of [tems Sources
Time Management TM1-TM6 Bangquiao et al. (2023); Galaviz et al. (2025)
Self-regulation SR1-SR5 Ito and Umemoto (2022); Mawardah and Kalsyum (2023)
Goal Orientation GO1-GO5 Remedios et al. (2002); Frumos et al. (2024)
Peer Support PS1-PS6 Parmar et al. (2025); Binasari and Tentama (2025)
Work-Study Balance WSB1-WSB7 Tecson et al. (2025); Beatson et al. (2021)
Academic Performance AP1-AP5 Tecson etal. (2025); Fu et al. (2025)

2.4 Data Collection Procedures

Data were collected in two stages from undergraduate and postgraduate work-study students across four
faculties at two campuses. First, a pilot study involving 111 respondents was conducted from May 31 to June 5, 2026,
to assess the instrument’s preliminary validity and reliability. These responses were excluded from the main study.
Second, the main survey was conducted from June 7 to July 10, 2026, yielding 300 valid responses. Data were collec-
ted through Google Forms distributed via Telegram and in person during scheduled class visits. Prior permission
was obtained from faculty vice deans and course lecturers. During data collection, participants were briefed on the
study’s purpose and allocated approximately 10-15 minutes to complete the questionnaire. Participation was volun-
tary, informed consent was obtained, and confidentiality and anonymity were ensured. The pilot data were used for
preliminary measurement assessment, while the main data were analyzed using PLS-SEM to evaluate the measure-
ment and structural models and test the proposed hypotheses.
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2.5 Data Analysis

The collected data were analyzed using Microsoft Excel 2015, IBM SPSS Statistics 27, and SmartPLS 3, with Excel
used for data coding, screening, and cleaning, and SPSS used for descriptive statistics, validity, and reliability analysis.
Preliminary validity was assessed using the Kaiser-Meyer-0lkin (KMO = 0.60) measure and Bartlett’s test of spheri-
city (p < 0.05), followed by factor analysis using principal component analysis with varimax rotation (Groth et al,,
2013). Factors were retained based on eigenvalues > 1.0, cumulative variance = 60%, and factor loadings = 0.60,
while reliability was assessed using Cronbach’s alpha 2 0.60 (Hair et al., 2022). SmartPLS 3 was used to test the
measurement and structural models through PLS-SEM and test the proposed hypotheses using the recommended
assessment criteria (Hair et al., 2022).

The proposed research model was subsequently analyzed using PLS-SEM in SmartPLS, following the two-stage
approach recommended by Hair et al. (2022). The measurement model was assessed for indicator reliability (outer
loadings = 0.70), internal consistency (Cronbach’s alpha, composite reliability, and rho_A = 0.70), convergent validity
(AVE =2 0.50), and discriminant validity using the Fornell-Larcker criterion and HTMT. Discriminant validity was
supported when VAVE exceeded interconstruct correlations and HTMT values were below 0.85, with values below
0.90 considered acceptable (Fornell & Larcker, 1981; Henseler et al., 2015; Hair et al., 2022). The structural model
was evaluated using variance inflation factors (VIF < 5.00), coefficient of determination (R?), effect size (f*), predic-
tive relevance (Q?), and path coefficients (B). Hypotheses were tested using bootstrapping with 5,000 subsamples
(Hair et al., 2022). The evaluation criteria for the PLS-SEM analysis are presented in Table 2.

Table 2. Evaluation criteria for PLS-SEM analysis

Model Aassessments Criteria Sources
Outer loading >0.70 Hair et al. (2022)
a =20.70 Hair et al. (2022)
CR =20.70 Hair et al. (2022)
AVE > 0.50 Hair et al. (2022)
VIF <3.30 Hair et al. (2022)
B t-value > 1.96 and p-value < 0.05 Hair et al. (2022)
R? 0.25 = weak, 0.50 = moderate, and 0.75 = substantial Hair et al. (2022)
f2 0.02 = small, 0.15 = medium, and 0.35 = large Hair et al. (2022)
Q? Q*>0 Hair et al. (2022)
Bootstrapping 5,000 subsamples Hair et al. (2022)

3. RESULT AND DISCUSSION
3.1 Result

The findings are presented in several sections, beginning with respondents’ demographic characteristics and
descriptive statistics, followed by a preliminary validity and reliability assessment. The measurement model is then
examined using PLS-SEM through indicator reliability, internal consistency reliability, convergent validity, and
discriminant validity. Finally, the structural model is assessed for collinearity, common method bias, R?, f%, Q% and
hypothesis testing using bootstrapping.

3.1.1. Respondent Demographics

Table 3 presents the demographic characteristics of the 300 respondents. The sample was predominantly
female and aged 21-23 years. Most respondents were bachelor’s degree students enrolled in the Faculty of Business
Administration. Regarding employment, the majority worked full-time, while most reported a monthly personal
income within the lower income ranges.

Table 3. Demographic characteristics of the respondents

Demographic Description Frequency Percentage (%)
Gender Male 71 23.7
Female 229 76.3
Age 18-20 years 86 28.7
21-23 years 169 56.3
24-26 years 34 11.3
Above 26 years 11 3.7
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Demographic Description Frequency Percentage (%)
Educational Levels Bachelor’s degree 254 84.7
Master’s degree 46 15.3
Major Faculty of Business Administration 197 65.7
Faculty of Finance and Banking 86 28.7
Faculty of Information Technology 14 4.7
Faculty of Law 3 1.0
Employment Status Part-time employed 40 13.3
Full-time employed 230 76.7
Self-employed/Freelance 30 10.0
Personal Income USD 100-200 80 26.7
USD 201-300 121 40.3
USD 301-400 56 18.7
More than USD 400 43 14.3

3.1.2. Descriptive Statistics

Table 4 presents the descriptive statistics for the study constructs. Overall, the respondents demonstrated a
positive perception of all constructs, with mean scores indicating a general level of agreement. Among the constructs,
GO exhibited the highest mean score, whereas PS recorded the lowest. The remaining constructs, including TM, SR,
WSB, and AP, also reflected favorable responses, suggesting that respondents generally agreed with the statements

measuring each construct.

Table 4. Results of descriptive statistics

Constructs Minimum Maximum Mean Standard deviation Level of Agreement
™ 1.00 5.00 3.783 0.587 Agree
SR 1.00 5.00 3.919 0.690 Agree
GO 1.00 5.00 3.966 0.683 Agree
PS 1.00 5.00 3.750 0.763 Agree
WSB 1.00 5.00 3.874 0.604 Agree
AP 1.00 5.00 3.867 0.722 Agree

3.1.3. Validity Analysis

Preliminary validity analysis was conducted using a separate pilot dataset (n = 111) to assess the factor
structure and refine the measurement items. Given the exploratory purpose and relatively small sample, the results
were used primarily for item screening rather than as definitive evidence of construct validity. [tem retention and
removal were based on both statistical evidence and theoretical considerations. Accordingly, three items from TM,
three from SWSB, and two items each from SR, GO, PS, and AP were removed due to weak factor loadings (< 0.60),
cross-loadings (> 0.40), or limited contribution to the factor structure. These criteria were applied to remove items
that showed insufficient representation of their intended constructs and to improve the clarity and distinctiveness
of the measurement model. The remaining items met the established criteria, with factor loadings above 0.60,
eigenvalues above 1.00, and cumulative variance exceeding 60%. Refined items were retained for the main study
and evaluated using the PLS SEM measurement model, with factor loadings presented in descending order in Table

5.
Table 5. Validity analysis results
Constructs Factor Analysis
FL KMO E Cu%
Time Management (TM)
T™1 [ organize my work and study activities in advance. 0.823 0.666 1.882 62.73
T™M2 [ prioritize my academic and work tasks based on their importance. 0.565
T™M3 [ use available free time effectively to complete academic or work-related 0.774
tasks.
TM4  Isetdeadlines for completing my academic and work-related tasks. 0.589
TM5  Idivide my time appropriately between academic and work responsibilities. ~ 0.577
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Constructs Factor Analysis
FL KMO E Cu%
TM6 I follow a regular schedule to manage my academic and work 0.778
responsibilities.
Self-regulation (SR)
SR1 I make academic or group tasks more interesting to maintain my motivation = 0.801 0.765 2.365 60.00
while balancing work and study.
SR2 I set personal disciplines to stay motivated when managing both work and 0.715
academic responsibilities.
SR3 I change the way I think about difficult academic tasks to remain motivated 0.513
when balancing work and study.
SR4 I control distractions to stay focused on academic tasks while managing 0.598
work and study responsibilities.
SR5 I continue working on academic tasks even when I feel unmotivated due to 0.767
work-study pressures.
Goal Orientation (GO)
GO1 [ focus on improving my academic performance while balancing work and 0.814 0.680 1.947 64.89
study responsibilities.
GO2 I strive to develop my skills and knowledge through both academic and work  0.498
experiences.
GO3 [ stay committed to my academic goals even when work-study pressures 0.782
make learning difficult.
GO4 [ try to avoid missing important learning by balancing study and work. 0.565
GO5 [ persist in my current situation despite the demands of balancing workand  0.821
study.
Peer Support (PS)
PS1 My peers help me understand study content while balancing work and study. 0.806 0.781 2.575 64.37
pPS2 My peers assist me in completing assignments and academic tasks while I 0.506
manage work and study.
PS3 I discuss course materials with peers to enhance my understanding in my 0.788
work-study life.
PS4 I rely on my peers when I face difficulties in balancing work and study. 0.598
PS5 My peers encourage me to stay engaged in my studies while balancing work.  0.803
PS6 My peers share useful advice that helps me manage study and work 0.812
demands.
Work-study Balance (WSB)
WSB1 I can effectively manage both my work and study responsibilities. 0.751 0.765 2.494 62.36
WSB2 I can manage my time efficiently while balancing work and study 0.712
commitments.
WSB3 I can maintain a healthy balance between my academic and work 0.563
responsibilities.
WSB4 I can apply knowledge from my studies to my work while balancing work 0.555
and study.
WSB5 Balancing work and study helps me gain valuable work experience. 0.468
WSB6 I can stay focused on my academic responsibilities despite the demands of 0.852
work.
WSB7 I can balance work and study in a way that supports my future career 0.835
development.
Academic Performance (AP)
AP1 [ perform well in my studies while balancing work and study. 0.846 0.624 1.986 66.21
AP2 I complete my coursework on time while balancing work and study. 0.883
AP3 I find it easy to stay engaged and interested in my courses while balancing 0.546
work and study.
AP4 I can manage my academic course load effectively while balancing workand  0.551
study.
AP5 I make consistent efforts to understand course materials despite balancing 0.701

work and study commitments.
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Table 6 presents the reliability results, with Cronbach’s alpha values ranging from 0.637 to 0.815. PS showed
the highest reliability (a = 0.815), while SR had the lowest (a = 0.637), which remains acceptable for exploratory

Table 6: Reliability analysis of measurement items (n = 111)

No Constructs Items Cronbach’s a Reliability Level AIIC
1 ™ 3 0.703 Questionable 0.440
2 SR 3 0.637 Questionable 0.369
3 GO 3 0.729 Acceptable 0.473
4 PS 4 0.815 Good 0.525
5 WSB 4 0.794 Acceptable 0.491
6 AP 3 0.740 Acceptable 0.487

Note. Cronbach’s a: excellent (> 0.90); good (0.80-0.89); acceptable (0.70-0.79); questionable (0.60-0.69); poor (0.50-
0.59); and unacceptable (< 0.50); AIIC: 0.30 < AIIC < 0.70.

3.1.5. Measurement Model Assessment

validity for assessing the structural model.

Table 7 presents the measurement model assessment. Three indicators, TM6 (0.307), WSB1 (0.408), and WSB2
(0.385), were removed because their outer loadings were below the recommended threshold of 0.70, which could
weaken indicator reliability and convergent validity. After purification, the retained indicators showed satisfactory
loadings ranging from 0.749 to 0.929. Internal consistency was generally acceptable, with Cronbach’s alpha ranging
from 0.645 to 0.850, rho_A from 0.650 to 0.851, and composite reliability from 0.839 to 0.921. Although TM showed
slightly lower alpha (0.645) and rho_A (0.650), it was retained based on its strong composite reliability (0.849),
indicator loadings (0.842-0.875), and AVE (0.737), consistent with Hair et al. (2022), who recommend considering
multiple reliability measures in PLS-SEM. All constructs achieved satisfactory convergent validity, with AVE values
ranging from 0.636 to 0.854. Overall, the measurement model demonstrated adequate reliability and convergent

Table 7. Measurement model assessment

Constructs Items Outer Loadings Cronbach’s a rho_A CR AVE

™ T™1 0.842 0.645 0.650 0.849 0.737
TM3 0.875

SR SR1 0.817 0.713 0.717 0.839 0.636
SR2 0.823
SR5 0.749

GO GO1 0.84 0.769 0.772 0.866 0.683
GO3 0.823
GO5 0.817

PS PS1 0.810 0.850 0.851 0.899 0.689
PS3 0.839
PS5 0.842
PS6 0.829

WSB WSB6 0918 0.829 0.832 0.921 0.854
WSB7 0.929

AP AP1 0.858 0.779 0.785 0.872 0.694
AP2 0.856
AP5 0.782

3.1.6 Discriminant Validity and Correlation Analysis

empirical distinctiveness for subsequent structural model assessment.

Table 8 shows that the square root of AVE for each construct exceeded its correlations with the other constructs,
supporting satisfactory discriminant validity. The inter-construct correlations ranged from 0.540 to 0.700 and
remained below the corresponding square root of AVE (VAVE) values. Thus, the constructs demonstrated adequate

90 | Indonesian Journal of Guidance and Counseling Studies, 3(2), 2026, 84-104



Cheng, C. (2026).

Table 8. Fornell-Larcker criterion for discriminant validity

Examining Factors Influencing Work-Study Balance

[84-104]

Construct AP GO PS SR ™ WSB
AP 0.833
GO 0.664 0.827
PS 0.658 0.609 0.830
SR 0.700 0.695 0.650 0.797
™ 0.558 0.596 0.567 0.610 0.859
WSB 0.618 0.663 0.547 0.553 0.540 0.924

Note. Bold diagonal values are VAVE; off-diagonal values are construct correlations.

Additionally, the Heterotrait Monotrait ratio (HTMT) was used to further assess discriminant validity. As shown
in Table 9, all HTMT values ranged from 0.649 to 0.867, below the recommended threshold of 0.90. These results
provide additional evidence that the constructs demonstrate satisfactory discriminant validity, as presented in Table

9.
Table 9. HTMT ratio results
Construct AP GO PS SR ™ WSB
AP —
GO 0.855 —
PS 0.807 0.753 —
SR 0.845 0.839 0.833 —
™ 0.781 0.840 0.765 0.867 —
WSB 0.766 0.824 0.649 0.718 0.739 —

Note. HTMT values below 0.90 indicate satisfactory discriminant validity

3.1.7 Structural Model Assessment

Figure 3 presents the PLS structural model estimated in SmartPLS, illustrating the hypothesized relationships,
standardized path coefficients (B), and R? values. Model quality was assessed using collinearity, R?, 2, Q2 and
bootstrapping to test the significance of the proposed relationships. The results are presented in the following

sections.
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3.1.8. Collinearity and Common Method Bias Assessment

Table 10 presents the collinearity and common method bias assessment. Indicator VIF values ranged from 1.293
to 2.063, below the recommended threshold of 3.30, indicating no problematic collinearity among the indicators.
Full collinearity VIF values ranged from 1.000 to 2.612, also below 3.30, suggesting that common method bias was
unlikely to substantially affect the results.

Table 10. Collinearity and common method bias assessment

Construct Indicator VIF Range Full Collinearity VIF Assessment
AP 1.293-2.063 1.961 No CMB
GO 1.293-2.063 2.612 No CMB
PS 1.293-2.063 2.029 No CMB
SR 1.293-2.063 2.448 No CMB
™ 1.293-2.063 1.888 No CMB

WSB 1.293-2.063 1.000 No CMB

Note. CMB = common method bias; VIF = variance inflation factor. VIF < 3.30 indicates no substantial collinearity or
CMB.

3.1.9. Structural Model Quality Assessment

Table 11 presents the structural model assessment results. The model explained 49.0% of the variance in work-
study balance (WSB) (R? = 0.490; Adjusted R? = 0.483) and 61.5% of the variance in academic performance (AP) (R?
= 0.615; Adjusted R? = 0.609). The Q? values for WSB (0.404) and AP (0.408) were greater than zero, indicating
adequate predictive relevance of the model. The f? analysis revealed that GO had a medium effect on WSB (f* = 0.168),
whereas the remaining predictors demonstrated small or negligible effect sizes.

Table 11. Structural model quality assessment

Endogenous Construct R? Adjusted R? Q? Predictor Construct f2 Effect Size
WSB 0.490 0.483 0.404 ™ 0.027 Small

SR 0.002 No effect

GO 0.168 Medium
PS 0.025 Small

AP 0.615 0.609 0.408 ™ 0.002 No effect
SR 0.100 Small
GO 0.023 Small
PS 0.071 Small
WSB 0.051 Small

3.1.10. Hypothesis Testing

Table 12 presents the hypothesis testing results based on the bootstrapping procedure. The results show that
TM, GO, and PS significantly and positively influenced WSB, whereas SR had no significant effect. For AP, SR, GO, PS,
and WSB showed significant positive effects, while TM was not significant. Overall, seven of the nine proposed
hypotheses were supported, indicating that most proposed relationships were statistically significant. Among the
supported paths, GO had the strongest effect on WSB (3 = 0.438), followed by SR on AP (3 = 0.308) and PS on AP (8
=0.236).

Table 12. Results of hypothesis testing

Constructs  Hypothesis Path Relationship B t-value p-value Results
™ H1 TM - WSB 0.160 2.186 0.029 Supported
SR H2 SR - WSB 0.049 0.530 0.596 Rejected
GO H3 GO - WSB 0.438 6.495 0.000 Supported
PS H4 PS - WSB 0.158 2.368 0.018 Supported
™ H5 TM - AP 0.039 0.652 0.515 Rejected
SR H6 SR — AP 0.308 3.602 0.000 Supported
GO H7 GO - AP 0.153 2.296 0.022 Supported
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PS H8 PS - AP 0.236 4127 0.000 Supported
WBS H9 WSB — AP 0.197 2.557 0.011 Supported

Note. B=standardized path coefficient; path significance is as follows: *p<.05, **p<.01, ***p<.001, t-value > 1.96

3.2. Discussion
3.2.1. Literature Review
a) Working Students in Higher Education

Working students are higher education students who undertake paid employment while pursuing their acade-
mic studies, either on a part-time or full-time basis (Kanu et al., 2025). Combining employment with education can
provide valuable benefits, including financial support, career development, professional experience, networking
opportunities, and opportunities to apply academic knowledge in workplace settings (Remenick & Bergman, 2020;
Chinyakata et al., 2019; Griffin, 2022). However, managing these two roles requires students to allocate limited time
and energy across competing academic and employment responsibilities (El Dine & Kaoud, 2023). Work-study
balance therefore refers to students’ ability to manage these competing demands while maintaining their academic
responsibilities and functioning effectively in both domains (Griffin, 2022). Although working while studying can
offer developmental and financial benefits, it can also create substantial challenges.

Previous research has associated the combination of work and study with stress, anxiety, fatigue, sleep distur-
bances, time constraints, and difficulties with concentration and academic performance (Balacuit & Lopio, 2022;
Chiang etal., 2020; Bartolj & Polanec, 2021). These challenges indicate that maintaining work-study balance requires
students to regulate their time, learning activities, and goals effectively while also drawing on available social re-
sources. Thus, previous studies have identified time management, self-regulation, goal orientation, and peer support
as factors that may help students manage competing demands and maintain academic functioning (Poloski Vokic¢ et
al,, 2021; Schippers et al,, 2020; Afandi et al., 2022; Lase & Wibowo, 2024). Personal regulation factors can help
students organize responsibilities, regulate their efforts, and remain focused on academic goals, whereas peer
support can provide encouragement, guidance, and practical assistance when students face competing demands.

In Cambodia, research on students who combine work and study remains limited. Chantrea et al. (2017)
examined the experiences of 100 students at the University of Cambodia and identified both challenges and benefits
associated with working while studying, while Moeurn et al. (2024) explored challenges among first-year university
students through qualitative interviews. However, existing Cambodian research has not sufficiently examined how
personal regulation and social support factors jointly contribute to work-study balance and academic performance.
This leaves contextual and theoretical gaps in understanding how personal and social resources operate together
among Cambodian higher education students. A methodological gap also remains, as limited research has applied
partial least squares structural equation modeling (PLS-SEM) to examine these factors simultaneously and their
relationships with work-study balance and academic performance in the Cambodian context. Therefore, the present
study develops an integrated model incorporating time management, self-regulation, goal orientation, and peer
support and uses PLS-SEM to examine their relationships with work-study balance and academic performance.

b) Theoretical Foundation

The current study is theoretically grounded in two major theoretical perspectives, Self-Regulated Learning
Theory (SCT) (Zimmerman, 2002) and Social Support Theory (SST) (Cohen & Wills, 1985), to explain factors
influencing students’ work-study balance and academic performance among Cambodian university students. SCT
emphasizes individuals’ ability to monitor and regulate their behaviors, motivation, and cognitive processes toward
specific goals, supporting the relevance of time management, self-regulation, and goal orientation as personal
regulation factors that may help students manage competing academic and employment demands (Zimmerman,
2002). In contrast, SST emphasizes the role of interpersonal resources in helping individuals cope with demands
through emotional, informational, and instrumental support, making peer support a relevant social resource for
working students (Cohen & Wills, 1985). Overall, these perspectives collectively provide a theoretical foundation for
examining how personal regulation and social support influence work-study balance and, subsequently, academic
performance.

). Hypothesis Development
Time Management and Work-Study Balance
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Time management relates to the systematic skills, strategies, and practices used to allocate and organize time
effectively to accomplish tasks and achieve personal goals, including balancing work and study (Sharma et al., 2025).
Several studies indicate that time management plays an important role in improving students’ ability to manage both
academic and work demands in higher education (Bangquiao et al., 2023; Mohira, 2025; Galaviz et al., 2025; Fu et
al,, 2025). Effective time management practices, such as scheduling and prioritizing tasks, organizing academic
responsibilities, breaking work into manageable parts, and enhancing self-control, help students reduce academic
stress, improve performance, and manage dual work-study demands more effectively (Bangquiao et al.,, 2023;
Mohira, 2025; Galaviz et al.,, 2025; Fu et al,, 2025). Based on this evidence, the following hypothesis is proposed:

H1: Time management has a significant positive effect on students’ work-study balance.
Self-regulation and Work-Study Balance

Self-regulation refers to individuals’ ability to control and monitor emotions, thoughts, behaviors, and energy
to maintain discipline and achieve educational and career goals in university settings (Khan et al., 2020). Numerous
existing studies show that self-regulation positively enables students’ work-study balance by improving goal setting,
planning, motivation, emotional control, concentration, and sustained goal-directed behavior, which help students
effectively manage academic and work responsibilities (Afandi et al, 2022; Ito & Umemoto, 2022; Schulte-
Frankenfeld & Trautwein, 2022). Moreover, self-regulation enhances learning motivation, academic performance,
task engagement, and the organization of responsibilities, thereby strengthening students’ ability to maintain work-
study balance in higher education (Mawardah & Kalsyum, 2023; Rahayu et al., 2024). Thus, this study postulates the
following hypothesis:

H2: Self-regulation has a significant positive effect on students’ work-study balance.
Goal Orientation and Work-Study Balance

According to Beik & Cho (2024), goal orientation is a stimulus factor that helps individuals concentrate on tar-
geted directions and remain resilient in accomplishing their goals, including balancing work and study simulta-
neously. For instance, prior studies highlight that goal orientation positively contributes to students’ work-study
balance by strengthening academic planning, self-discipline, motivation, and resilience, while improving academic
performance and psychological well-being (Schippers et al,, 2020; Wang et al.,, 2022). Furthermore, goal orientation
has been found to promote positive emotions, hope, academic achievement, and overall well-being, thereby enhan-
cing students’ ability to effectively manage work and study responsibilities in higher education (Frumos et al., 2024).
Based on this evidence, the following hypothesis is proposed:

H3: Goal orientation has a significant positive effect on students’ work-study balance.
Peer Support and Work-Study Balance

Peer support refers to a supportive strategy among higher education students that promotes academic engage-
ment, strengthens social connections, and assists students in balancing work and study responsibilities (Parmar et
al,, 2025). Previous studies indicate that peer support significantly enhances students’ work-study balance by
enhancing academic success, psychological well-being, motivation, learning engagement, constructive feedback, and
a sense of belonging, while helping students better manage academic and work-related challenges (Lase & Wibowo,
2024; Smith et al,, 2024; Paik, 2024). Furthermore, peer support has been found to strengthen self-regulation,
academic achievement, career development, workplace understanding, and responsibility, thereby improving stu-
dents’ ability to maintain work-study balance in higher education (Schimmelpfennig, 2025; Binasari & Tentama,
2025). Thus, this study postulates the following hypothesis:

H4: Peer support has a significant positive effect on students’ work-study balance.
Time Management and Academic Performance

Time management refers to the ability to effectively plan, organize, and allocate available time to accomplish
tasks within the expected timeframe while achieving desired outcomes (Galaviz et al,, 2025). Effective time mana-
gement enables students to prioritize academic responsibilities, complete tasks on time, and improve overall lear-
ning efficiency (Mariano etal., 2022; Mohira, 2025). Previous empirical studies have shown that effective time mana-
gement significantly improves academic performance by helping students meet deadlines, manage study workloads,
and enhance academic productivity (Galaviz et al., 2025; Mariano et al., 2022). Hence, this study postulates the
following hypothesis:

H5: Time management has a significant positive effect on academic performance.
Self-regulation and Academic Performance
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Self-regulation is an essential self-regulatory competency that enables students to remain focused, manage
distractions, and persist in completing academic tasks (Azis & Clefoto, 2024). Joniqulov & Sobirova (2025) de-
monstrated that student self-regulation is a key determinant of academic performance, as disciplined students tend
to develop stronger self-management, learning motivation, and academic behaviors that support improved educa-
tional outcomes. Previous empirical studies have consistently shown that self-regulation positively influences acade-
mic performance by enhancing students’ learning engagement, persistence, diligence, and confidence in accom-
plishing academic responsibilities (Ma, 2022; Geng & Wei, 2023). Students with higher levels of self-regulation are
more likely to achieve better academic outcomes through effective learning behaviors and sustained motivation.
Hence, this study postulates the following hypothesis:

Hé6: Self-regulation has a significant positive effect on academic performance.
Goal Orientation and Academic Performance

Goal orientation is an effective motivational factor that influences students’ learning behaviors, persistence, and
academic performance (Alisofi et al., 2025). Previous empirical studies have shown that goal orientation positively
affects academic performance by encouraging students to develop achievement motivation, regulate learning beha-
viors, maintain persistence, and adopt effective strategies to accomplish academic goals (Alasqah, 2022; Venkatesan
& Prabu Shankar, 2022; Alisofi et al,, 2025). Students with stronger goal orientations are more likely to demonstrate
greater motivation, self-regulation, and commitment toward academic tasks, leading to improved academic
outcomes (Alasqah, 2022; Alisofi et al., 2025). Hence, this study postulates the following hypothesis:

H7: Goal orientation has a significant positive effect on academic performance.
Peer Support and Academic Performance

Peer support plays an important role in enhancing students’ academic success by providing social encourage-
ment, motivation, and opportunities for collaborative learning (Lase & Wibowo, 2024). Previous empirical studies
have demonstrated that peer support positively influences academic performance by strengthening learning enga-
gement, achievement goals, emotional regulation, and positive learning behaviors (Nasir et al., 2025; Gai et al., 2026;
Zhang & Kasa, 2026). Students who receive greater support from peers are more likely to remain motivated, actively
participate in learning activities, and achieve better academic performance (Nasir et al., 2025; Gai et al., 2026; Zhang
& Kasa, 2026). Hence, this study postulates the following hypothesis:
H8: Peer support has a significant positive effect on academic performance.

Students’ Work-Study Balance and Academic Performance

Students’ work-study balance plays an essential role in supporting students to successfully manage employ-
ment and academic responsibilities, contributing to a balanced academic life, career development, and improved
academic achievement (Siem et al., 2025). For instance, prior empirical studies indicate that students’ work-study
balance has a significant influence on academic performance by helping students effectively manage study and
personal time, prioritize urgent tasks, maintain emotional and physical well-being, and improve work and academic
quality (Poloski Voki¢ et al., 2021; Suminguit et al., 2025). Furthermore, maintaining students’ work-study balance
has been found to strengthen self-care, self-confidence, motivation, timely task completion, flexible scheduling, and
overall academic achievement, thereby improving students’ academic performance and career development (Kanu
etal,, 2025; Patria et al., 2025). Hence, this study postulates the following hypothesis:

H9: Work-study balance has a significant positive effect on academic performance.
d) Conceptual Framework

Drawing on prior studies, this study proposes an integrated framework examining the effects of time
management, self-regulation, goal orientation, and peer support on work-study balance and academic performance
among Cambodian university students. These factors are categorized into personal regulation and social support
domains, providing the basis for the hypotheses and structural model shown in Figure 1.
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Figure 1. Conceptual Framework

3.2.2 Time Management and Work-Study Balance

H1 was supported, as time management significantly and positively affected students’ work-study balance (f§ =
0.160, p = 0.029). Students who effectively plan, prioritize, and organize their time are better able to coordinate
academic and employment demands and reduce role conflicts. This finding aligns with Self-Regulated Learning
Theory, which emphasizes planning and regulating personal resources to achieve goals under competing demands
(Zimmerman, 2002), and with previous studies showing that time management helps students organize tasks,
reduce stress, and manage work and study responsibilities (Bangquiao et al., 2023; Mohira, 2025; Galaviz et al., 2025;
Fu et al,, 2025). In Cambodia, effective time allocation is therefore an important personal regulation capability for
maintaining work-study balance.

3.2.3. Self-Regulation and Work-Study Balance

H2 was not supported because self-regulation did not significantly affect work-study balance ( = 0.049, p =
0.596). Although self-regulation helps students manage their thoughts, emotions, behaviors, and learning activities,
it may be insufficient to address external demands such as work schedules, financial responsibilities, family obli-
gations, and university schedules. From the perspective of Self-Regulated Learning Theory, this suggests that self-
regulation may be more relevant to academic activities than to coordinating work and study roles (Zimmerman,
2002). This finding contrasts with previous studies showing that self-regulation supports work-study balance
(Afandi et al., 2022; Ito & Umemoto, 2022; Schulte-Frankenfeld & Trautwein, 2022). For Cambodian university stu-
dents, the non-significant relationship may indicate that structural and situational demands related to employment
and study can limit the influence of individual self-regulation on overall work-study balance.

3.2.4. Goal Orientation and Work-Study Balance

H3 was supported, with goal orientation significantly and positively affecting work-study balance (3 = 0.438, p
< 0.001). This finding suggests that students with clearer goals are better able to prioritize responsibilities, maintain
motivation, and manage limited time across educational and employment demands. It aligns with Self-Regulated
Learning Theory, which identifies goal setting as a key component of self-regulated behavior (Zimmerman, 2002),
and supports previous research linking goal orientation with planning, motivation, persistence, resilience, and
work-study management (Schippers et al., 2020; Wang et al,, 2022; Frumos et al., 2024). In Cambodia, clear edu-
cational and career goals may help working students maintain academic priorities while meeting employment
demands.
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3.2.5 Peer Support and Work-Study Balance

H4 was supported because peer support significantly and positively affected work-study balance ( = 0.158, p
= 0.018). This suggests that encouragement, information, assistance, and cooperation from peers provide resources
for managing competing employment and study demands. The finding aligns with Social Support Theory, which
emphasizes interpersonal resources for coping with demanding responsibilities (Cohen & Wills, 1985), and supports
previous research linking peer support with academic engagement, motivation, well-being, belonging, and work-
study management (Lase & Wibowo, 2024; Smith et al., 2024; Paik, 2024). For Cambodian university students, peer
networks may therefore provide practical and emotional resources that compensate for limited time and help
students remain connected to academic activities while working.

3.2.6 Time Management and Academic Performance

H5 was not supported because time management did not significantly affect academic performance (§ = 0.039,
p = 0.515). Although students may organize their schedules effectively, allocating time does not necessarily ensure
productive study, deeper learning, or better academic outcomes. This suggests that time management may contribu-
te more directly to coordinating work and study responsibilities than to academic performance. The finding contra-
dicts prior studies reporting positive relationships between time management and academic performance (Mariano
et al., 2022; Mohira, 2025; Galaviz et al., 2025). In the Cambodian context, working students may successfully
schedule their responsibilities but still face fatigue, workload pressure, limited study quality, or other learning chal-
lenges, suggesting that time management alone may not be sufficient to improve academic performance.

3.2.7. Self-Regulation and Academic Performance

H6 was supported because self-regulation significantly and positively affected academic performance (§ =
0.308, p <0.001). Students who monitor their learning, control distractions, maintain effort, and adjust their learning
behaviors are more likely to achieve better academic outcomes. This finding directly supports Self-Regulated Lear-
ning Theory, which emphasizes the regulation of cognition, motivation, and behavior toward academic goals
(Zimmerman, 2002), and agrees with previous research linking self-regulation with engagement, persistence, moti-
vation, and academic achievement (Ma, 2022; Geng & Wei, 2023; Joniqulov & Sobirova, 2025). The contrast between
the significant effect on academic performance and the non-significant effect on work-study balance suggests that
self-regulation may be more important for monitoring learning behaviors than for controlling external employment
and life demands among Cambodian university students.

3.2.8 Goal Orientation and Academic Performance

H7 was supported because goal orientation significantly and positively affected academic performance (§ =
0.153, p = 0.022). Students with clear achievement goals are more likely to maintain motivation, persist in chal-
lenging tasks, and direct their learning toward desired outcomes. This finding aligns with Self-Regulated Learning
Theory, which emphasizes goal orientation as a basis for regulating learning efforts and behavior (Zimmerman,
2002), and aligns with previous studies linking goal orientation with achievement motivation, persistence, self-
regulation, and effective learning strategies (Alasqah, 2022; Venkatesan & Prabu Shankar, 2022; Alisofi et al., 2025).
For Cambodian university students who may have to divide their attention between employment and education,
clear academic goals may help sustain commitment to learning and provide a meaningful basis for prioritizing aca-
demic achievement.

3.2.9 Peer Support and Academic Performance

H8 was supported because peer support significantly and positively affected academic performance (3 = 0.236,
p < 0.001). Students receiving peer support may benefit from shared knowledge, collaborative learning, encou-
ragement, feedback, and emotional assistance. This finding supports Social Support Theory, which emphasizes infor-
mational, emotional, and practical resources for coping with demands (Cohen & Wills, 1985), and agrees with pre-
vious research linking peer support with engagement, achievement goals, positive learning behaviors, and academic
outcomes (Lase & Wibowo, 2024; Nasir et al,, 2025; Gai et al., 2026; Zhang & Kasa, 2026). In the Cambodian context,
peer support may be particularly valuable for working students because peers can help compensate for missed
learning opportunities and provide academic resources when employment limits students’ time on campus.
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3.2.10 Work-Study Balance and Academic Performance

H9 was supported because work-study balance significantly and positively affected academic performance (3
=0.197, p = 0.011). Students who better coordinate employment and academic responsibilities may be more able to
maintain study routines, complete tasks, and participate effectively in learning activities. This finding aligns with the
study’s integrated theoretical framework, as effective regulation of competing responsibilities can support academic
engagement. It also agrees with previous research showing that work-study balance improves academic perfor-
mance by helping students organize responsibilities, manage time, maintain well-being, and complete academic
tasks (Poloski Voki¢ et al., 2021; Suminguit et al,, 2025; Kanu et al., 2025). For Cambodian university students, the
significant relationship highlights that academic success cannot be considered independently of students’ employ-
ment responsibilities and emphasizes the importance of creating conditions that allow students to manage both roles
effectively.

4. IMPLICATIONS AND CONTRIBUTIONS
4.1 Research Implications

This study provides important theoretical and practical implications for understanding work-study balance and
academic performance among university students. Theoretically, by integrating Self-Regulated Learning Theory and
Social Support Theory, the findings demonstrate that students' work-study balance and academic performance are
jointly influenced by personal and social factors rather than by a single determinant. The structural model explained
a substantial proportion of the variance in both work-study balance and academic performance, indicating strong
explanatory power. Among the predictors, goal orientation exerted the strongest influence on work-study balance,
whereas self-regulation had the greatest effect on academic performance. The findings also have practical implica-
tions for policymakers, higher education institutions, and students.

Since many Cambodian university students balance employment with academic responsibilities, the Ministry of
Education, Youth and Sport (MoEYS) should strengthen financial assistance through expanded scholarships, student
support funds, and affordable education loan schemes to reduce students' financial burden. Universities should
provide continuous mentoring, academic advising, psychological counseling, and peer-support programs throughout
students' academic journey. Scholarship policies should also be reviewed to better accommodate working students
whose employment commitments require flexible class schedules. Furthermore, students should actively develop
self-regulation skills, establish clear academic goals, seek support from peers and mentors, and effectively manage
their work and study commitments to enhance both work-study balance and academic performance.

4.1 Research Contributions

This study contributes to the existing literature in several ways. First, it extends the limited body of work on
work-study balance by providing empirical evidence from the Cambodian higher education context, where studies
on this topic remain scarce. Second, the study integrates Self-Regulated Learning Theory and Social Support Theory
into a single conceptual framework, offering a more comprehensive explanation of the factors influencing both
work-study balance and academic performance among working university students. Third, the findings identify goal
orientation as the strongest predictor of work-study balance and self-regulation as the most influential determinant
of academic performance, thereby highlighting the relative importance of different personal and social factors.
Finally, the non-significant relationships between self-regulation and work-study balance, and between time mana-
gement and academic performance, suggest that these associations may be more complex than previously assumed.
These findings provide new directions for future research to examine potential mediating or moderating mecha-
nisms across different educational contexts.

5. LIMITATIONS AND FUTURE RESEARCH DIRECTIONS
5.1 Research Limitations

This study has several limitations that should be acknowledged. First, the sample consisted predominantly of
female students, which may limit the generalizability of the findings across gender groups. Second, the study was
conducted at a single private university in Cambodia; therefore, the results may not fully represent students from
other universities or educational settings. Third, convenience sampling was employed due to accessibility and time
constraints, which may reduce the representativeness of the sample. Fourth, the study relied solely on PLS-SEM to
examine the proposed relationships, and alternative analytical approaches may provide additional insights. Fifth,
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the literature review primarily covered studies published between 2020 and 2026, which may have excluded earlier
relevant research on work-study balance and academic performance. Finally, the time management construct
demonstrated relatively lower internal consistency, representing a measurement limitation of this study.

5.1 Recommendation for Future Research Directions

Future studies are encouraged to recruit more balanced samples across gender and include students from
multiple public and private universities to improve the generalizability of the findings. Employing probability sam-
pling techniques, such as stratified or simple random sampling, would further enhance sample representativeness.
Researchers may also compare findings across different academic disciplines, year levels, or cultural contexts to
determine whether the proposed relationships remain consistent. Methodologically, future research should validate
the proposed model using alternative analytical techniques, such as covariance-based SEM, multigroup analysis, or
longitudinal designs to examine causal relationships over time. Future studies may also incorporate additional
variables, such as financial stress, family support, resilience, mental health, or academic engagement, to provide a
more comprehensive understanding of the factors influencing work-study balance and academic performance
among university students.

6. CONCLUSION

This study examined factors influencing work-study balance and academic performance among Cambodian
university students, drawing on Self-Regulated Learning Theory and Social Support Theory. Seven of the nine
proposed hypotheses were supported. Time management, goal orientation, and peer support significantly improved
work-study balance, while self-regulation did not. For academic performance, self-regulation, goal orientation, peer
support, and work-study balance had significant positive effects, whereas time management had no significant
direct effect. Goal orientation was the strongest predictor of work-study balance, while self-regulation had the
strongest influence on academic performance. Overall, the findings indicate that both personal and social factors
shape students’ work-study balance and academic performance. The study contributes empirical evidence from
Cambodia by applying Self-Regulated Learning Theory and Social Support Theory in the higher education context.
However, its focus on a single private university limits generalizability, highlighting the need for future research
across different universities and educational contexts.

Acknowledgments

The author sincerely thanks all individuals and institutions who contributed to this research. Special appre-
ciation is extended to Dr. Veasna Sou for SmartPLS access and valuable guidance, the faculty members who facilitated
data collection, Mr. Vitou Tes for sharing SmartPLS resources, and Dr. Dhaval Maheta for his educational video
tutorials. Artificial intelligence tools were used solely to support understanding of statistical formulas, PLS-SEM
procedures, rules of thumb, and data explanation. The authors also thank the anonymous reviewers and journal
editors for their constructive feedback and suggestions

Author Contribution Statement

The author was solely responsible for all aspects of this research, including conceptualization, methodology,
data collection, formal analysis, data curation, validation, manuscript preparation, revision, and final approval of the
manuscript

Declaration of Generative Al (GenAl) Usage in Scientific Writing

The authors used Grammarly for language clarity and proofreading during manuscript preparation. Generative
Al tools were used for discussion and clarification of PLS-SEM formulas, statistical analysis procedures, and
methodological concepts. The authors independently conducted the research, made all research and analytical
decisions, verified the analyses, interpreted the findings, and took full responsibility for the content and conclusions
of the manuscript. All instances of Generative Al usage in this article were conducted by the authors in accordance
with the I[JGCS GenAl Tool Usage Policy, with the authors assuming full responsibility for the originality, accuracy,
and integrity of the work.

Indonesian Journal of Guidance and Counseling Studies, 3(2), 2026, 84-104 | 99


https://ojs.aeducia.org/index.php/ijgcs/genaipolicy

Cheng, C. (2026). Examining Factors Influencing Work-Study Balance ..... [84-104]

Conflict of Interest Statement

The author declares that they have no conflict of interest related to the research, authorship, or publication of
this manuscript

Funding Statement

This research received no specific funding from any public, commercial, or not-for-profit funding agency

REFERENCES

Abdilah, M. F,, Shari, N. 1., & Ibrahim, F. A. (2025). The influence of work-life balance on perceived stress among part-
time students. Sains Humanika, 17(3), 73-78. https://doi.org/10.11113 /sh.v17n3.2254

Abraham, V., Meyer, ]. C., Mokwena, K. E., & Duncan, E. (2025). Workplace mental health status among academic staff:
Psychological distress, burnout, and organisational culture at a South African university. Behavioral Sciences,
15(10), 1-21. https://doi.org/10.3390/bs15101410

Afandi, I. N., Ismail, N. S., & Asdalifa. (2022, January). Role conflict on working students: Self-regulated learning as a
predictor. In Interdisciplinary Conference of Psychology, Health, and Social Science (ICPHS 2021).
https://doi.org/10.2991/assehr.k.220203.023

Alasqah, S. S. (2022). Goal orientation and its impact on university students’ academic achievement during the
COVID-19 pandemic. SAGE Open, 12(2), 21582440221093617. https://doi.org/10.1177/21582440221093617

Al Azis, E. N, & Yusanti, G. (2021). Part-time working opportunities and the impact on students’ academic achievement.
Middle Eastern Journal of Research in Education and Social Sciences, 2(3), 25-45.
https://doi.org/10.47631/mejress.v2i3.277

Alisofi, A. N., Ghasemi, F., & Asadi, F. (2025). The effect of goal orientation on academic achievement with the
mediating role of goal regulation and academic beliefs in upper secondary students. Mental Health and Lifestyle
Journal, 3(1), 1-11. https://doi.org/10.61838/mhlj.3.1.2

Azis, 1., & Clefoto, M. (2024). Improving learning discipline: The effect of self-management ability on students in
mathematics subjects. Interval: Indonesian Journal of Mathematical Education, 2(1), 8-14.
https://doi.org/10.37251/ijome.v2i1.982

Balacuit, C., & Lopio, L. (2022). Working while studying: The academic challenges of working scholars. International
Journal of Novel Research and Development, 7(6), 748-756.
https://www.researchgate.net/publication/361627711_WORKING_WHILE_STUDYING_THE_ACADEMIC_CHA
LLENGES_OF_WORKING_SCHOLARS

Bangquiao, E. C., Bartolaba, ]. D. G., Gorre, R. B., Gregorio, C. B., Majorenos, G. N., Mentang, R. C., & Morales, M. D.
(2023). Time management strategies of working students. Global Scientific Journal, 11(10), 740-751.
https://www.studocu.com/ph/document/phinma-upang-college-urdaneta/bachelor-in-science-of-
nursing/time-management-strategies-of-working-students/90737246

Bartolj, T., & Polanec, S. (2021). An empirical analysis of the effects of student work and academic performance on
the probability of employment. Economic and Business Review, 23(1), 26-39. https://doi.org/10.15458/2335-
4216.1003

Beatson, N. |., de Lange, P., & Oosthuizen, H. (2021). A question of balance: Study-work-life, perspectives from
accounting students. Pacific Accounting Review, 33(3), 257-273. https://doi.org/10.1108/PAR-09-2020-0137

Beik, A., & Cho, Y. (2024). Effects of goal orientation on online learning: A meta-analysis of differences in Korea and
US. Current Psychology, 43(2), 1496-1506. https://doi.org/10.1007 /s12144-023-04389-4

Binasarij, E. S.,, & Tentama, F. (2025). Employability model for students in increasing career opportunities. Journal of
Education and Learning (EduLearn), 19(2), 1167-1178. https://doi.org/10.11591/edulearn.v19i2.21255

Bowerman, B. L., Hummel, R. M., Drougas, A. M., Moninger, K. B,, Duckworth, W. M., Schur, P.]., & Froelich, A. G. (2019).
Business Statistics and Analytics in Practice (9t ed.). McGraw-Hill Education.

Chandima, A. V. L., & Gunasekara, N. D. (2025). Key determinants of work-study balance among higher education
students: A case study of weekend course students at ATI Gampaha. International Journal of Research and
Innovation in Social Science, 9(10), 8142-8145. https://dx.doi.org/10.47772 /1JRISS.2025.910000665

Chantrea, B., Chansophy, H., & Chantyta, H. (2017). Working and studying at the same time. UC Working Paper Series,
1(1), 21-42.
https://uc.edu.kh/userfiles/image/2018/Working%20and%?20Studying%20at%?20the%20Same%20Time.pd
f

100 | Indonesian Journal of Guidance and Counseling Studies, 3(2), 2026, 84-104


https://doi.org/10.11113/sh.v17n3.2254
https://doi.org/10.3390/bs15101410
https://doi.org/10.2991/assehr.k.220203.023
https://doi/
https://doi.org/10.47631/mejress.v2i3.277
https://doi/
https://doi/
https://www.researchgate.net/publication/361627711_WORKING_WHILE_STUDYING_THE_ACADEMIC_CHALLENGES_OF_WORKING_SCHOLARS
https://www.researchgate.net/publication/361627711_WORKING_WHILE_STUDYING_THE_ACADEMIC_CHALLENGES_OF_WORKING_SCHOLARS
https://www.studocu.com/ph/document/phinma-upang-college-urdaneta/bachelor-in-science-of-nursing/time-management-strategies-of-working-students/90737246
https://www.studocu.com/ph/document/phinma-upang-college-urdaneta/bachelor-in-science-of-nursing/time-management-strategies-of-working-students/90737246
https://doi.org/10.15458/2335-4216.1003
https://doi.org/10.15458/2335-4216.1003
https://doi/
https://doi.org/10.1007/s12144-023-04389-4
https://doi.org/10.11591/edulearn.v19i2.21255
https://dx/
https://uc/

Cheng, C. (2026). Examining Factors Influencing Work-Study Balance ..... [84-104]

Chiang, Y. C., Arendt, S., & Sapp, S. (2020). Academic performance, employment, and sleep health: A comparison
between working and nonworking students. International Journal of Higher Education, 9(3), 202-213.
https://doi.org/10.5430/ijhe.vOn3p202

Chinyakata, R., Raselekoane, N. R., & Mphahlele, R. R. C. (2019). Factors contributing to postgraduate students
working and studying simultaneously and its effects on their academic performance. African Renaissance, 16(1),
https://doi.org/10.31920/2516-5305/2019/V16nla4

Cohen, S., & Wills, T. A. (1985). Stress, social support, and the buffering hypothesis. Psychological Bulletin, 98(2), 310~
357. https://doi.org/10.1037/0033-2909.98.2.310

El Dine, N. A. A,, & Kaoud, M. (2023). Impact of working while studying on university students’ academic performance
in Egypt during the COVID-19 pandemic and transition to online learning. Journal of Education and E-Learning
Research, 10(4), 627-636. https://doi.org/10.20448/jeelr.v10i4.5018

Exposito Nufiez, O. (2025). A cross-sectional analysis: Employment and its impact on physical activity, academic
performance, and quality of life among Bellarmine University students (Undergraduate thesis, Bellarmine
University). Bellarmine University ScholarWorks. https://scholarworks.bellarmine.edu/ugrad_theses/198/

Fornell, C., & Larcker, D. F. (1981). Evaluating structural equation models with unobservable variables and
measurement error. Journal of Marketing Research, 18(1), 39-50. https://doi.org/10.2307/3151312

Frumos, F. V., Leonte, R,, Candel, O. S., Ciochina-Carasevici, L., Ghiatau, R., & Onu, C. (2024). The relationship between
university students’ goal orientation and academic achievement: The mediating role of motivational
components and the moderating role of achievement emotions. Frontiers in Psychology, 14, 1296346.
https://doi.org/10.3389/fpsyg.2023.1296346

Fu, Y., Wang, Q., Wang, X.,, Zhong, H., Chen, |, Fei, H,, ... Li, N. (2025). Unlocking academic success: The impact of time
management on college students’ study engagement. BMC  Psychology, 13(1), 1-12.
https://doi.org/10.1186/s40359-025-02619-x

Gai, G., Zhu, X., & Ahmad, N. S. (2026). Perceived peer support and academic achievement among university students:
The chain mediating roles of emotion regulation and behavioral engagement. Scientific Reports, 16, Article
14350. https://doi.org/10.1038/s41598-026-45417-0

Galaviz, G. O., Zazueta, L. A., Campas, C. Q., Lirios, C. G., & Ruiz, G. B. (2025). Impact of time management on academic
performance. Journal of Information Systems Engineering and Management, 10(21s), 46-65.
https://www.researchgate.net/publication/389944455_Impact_of Time_Management_on_Academic_Perform
ance

Gbadamosi, G., Evans, C.,, Richardson, M., & Chanthana, Y. (2019). Understanding self-efficacy and the dynamics of
part-time work and career aspiration. Higher Education, Skills and Work-Based Learning, 9(3), 468-484.
https://doi.org/10.1108/HESWBL-08-2018-0082

Geng, H.,, & Wei, H. (2023). The relationship between self-discipline and academic achievement of Chinese
undergraduate students in the e-learning environment. Journal of Higher Education Theory and Practice, 23(14),
112-121. https://doi.org/10.33423 /jhetp.v23i14.6548

Gharaibeh, B., Al-Smadi, A. M., & Boyle, D. (2017). Psychometric properties and characteristics of the Diabetes Self-
Management Scale. International Journal of Nursing Sciences, 4(3), 252-25.
https://doi.org/10.1016/j.ijnss.2017.04.001

Groth, D., Hartmann, S., Klie, S., & Selbig, ]. (2013). Principal components analysis. In B. Reisfeld & A. N. Mayeno (Eds.),
Computational toxicology: Volume Il (Methods in Molecular Biology, Vol. 930, pp. 527-547). Springer.
https://doi.org/10.1007/978-1-62703-059-5_22

Griffin, G. (2022). The ‘work-work balance’ in higher education: Between over-work, falling short and the pleasures
of multiplicity. Studies in Higher Education, 47(11), 2190-2203.
https://doi.org/10.1080/03075079.2021.2020750

Hair, J. F,, Hult, G. T. M., Ringle, C. M., & Sarstedt, M. (2022). A Primer on Partial Least Squares Structural Equation
Modeling (PLS-SEM) (34 ed.). Sage. https://doi.org/10.1007 /978-3-030-80519-7

Henseler, |, Ringle, C. M., & Sarstedt, M. (2015). A new criterion for assessing discriminant validity in variance-based
structural equation modeling. Journal of the Academy of Marketing Science, 43(1), 115-135.
https://doi.org/10.1007/s11747-014-0403-8

Isac, C., & Abraham, J. (2020). Daytime sleepiness among Omani nursing students: Estimate of its determinants and
impact on perceived stress. Clinical Epidemiology —and Global Health, 8(3), 739-743.
https://doi.org/10.1016/j.cegh.2020.01.012

Indonesian Journal of Guidance and Counseling Studies, 3(2), 2026, 84-104 | 101


https://doi.org/10.5430/ijhe.v9n3p202
https://doi/
https://doi/
https://doi.org/10.20448/jeelr.v10i4.5018
https://scholarworks.bellarmine.edu/ugrad_theses/198/
https://doi/
https://doi.org/10.3389/fpsyg.2023.1296346
https://doi.org/10.1186/s40359-025-02619-x
https://doi/
https://www.researchgate.net/publication/389944455_Impact_of_Time_Management_on_Academic_Performance
https://www.researchgate.net/publication/389944455_Impact_of_Time_Management_on_Academic_Performance
https://doi/
https://doi/
https://doi/
https://doi/
https://doi/
https://doi.org/10.1016/j.cegh.2020.01.012

Cheng, C. (2026). Examining Factors Influencing Work-Study Balance ..... [84-104]

Ito, T., & Umemoto, T. (2022). Self-regulation, co-regulation, and socially shared regulation of motivation for
collaborative activity: Comparison between university students and working adults. Japanese Psychological
Research, 64(4), 397-409. https://doi.org/10.1111/jpr.12337

Jansen, E. C., Peterson, K. E., O’'Brien, L., Hershner, S., & Boolani, A. (2021). Associations between mental workload
and sleep quality in a sample of young adults recruited from a US college town. Behavioral Sleep Medicine,
18(4), 513-522. https://doi.org/10.1080/15402002.2019.1626728

Joniqulov, 0. R., & Sobirova, F. I. (2025). Effects of discipline on student success. PEDAGOGS International Research
Journal, 96(1), 68-72. https://doi.org/10.64941/bmphrg57

Kanu, W. N., Emenalo, F. C,, & Alisigwe, H. C. (2025). Work-study-life balance: Challenges and impact on academic
performance of students in higher institutions in Imo State, Nigeria. Journal of Humanities and Social Science,
30(12, Series 2), 58-70. https://doi.org/10.9790/0837-3012025870

Khatoon, H., Arshad, A., Khan, M. L., Noor, A., Mustafa, F. M., & Tahir, A. T. (2024). Work stress, sleep disturbances,
and quality of life in working university students. Academic Journal of Psychology and Counseling, 5(1), 3-30.
https://doi.org/10.22515/ajpc.v5i1.7691

Khan, Y. M., Shah, M. H., & Sahibzada, H. E. (2020). Impact of self-regulated learning behavior on the academic
achievement of university students. FWU Journal of Social Sciences, 14(2), 117-130.

Koo, M., & Yang, S.-w. (2025). Likert-type scale. Encyclopedia, 5(1), 1-11.
https://doi.org/10.3390/encyclopedia5010018

Lase, P. D. ]., & Wibowo, D. H. (2024). The power of peers: Understanding the link between social support and grit
among  working  students. Jurnal @ Bimbingan @ dan  Konseling  Terapan,  8(1), 9-16.
https://doi.org/10.30598/jbkt.v8i1.1890

Lei, ]., Calley, S., Brosnan, M., Ashwin, C., & Russell, A. (2020). Evaluation of a transition to university programme for
students with autism spectrum disorder. Journal of Autism and Developmental Disorders, 50(7), 2397-2411.
https://doi.org/10.1007/s10803-018-3776-6

Lessky, F., & Unger, M. (2023). Working long hours while studying: A higher risk for first-in-family students and
students of particular fields of study? European Journal of Higher Education, 13(3), 347-366.
https://doi.org/10.1080/21568235.2022.2047084

Lukacs, A. (2021). The impact of physical activity on psychological well-being and perceived health status during
coronavirus pandemic in university students. Journal of King Saud University-Science, 33(6), 101531.
https://doi.org/10.1016/j.jksus.2021.101531

Ma, H. (2022, July). Testing the Relationship Between Self-Discipline and Self-Efficacy. In 2022 34 International
Conference on Mental Health, Education and Human Development (MHEHD 2022) (pp. 1154-1158). Atlantis
Press.

Manyeneng, L. G., Pilusa, M. L., & Mogotlane, M. S. (2021). Health and safety risks affecting part-time nursing students.
Health SA Gesondheid, 26, a1404. https://doi.org/10.4102 /hsag.v26i0.1404

Mariano, L. A., Madel, N. S., & Miranda, A. T. (2022). The relationship between time management skills and academic
performance of working students in open high school program. Asian Journal of Education and Social Studies,
36(2), 61-66. https://doi.org/10.9734 /AJESS/2022 /v36i2776

Mawardah, M., & Kalsyum, U. (2023). The relationship between self-regulated learning and learning motivation
among working students. Jurnal Psikologi Pendidikan & Konseling: Jurnal Kajian Psikologi Pendidikan dan
Bimbingan Konseling, 9(1), 1-8. https://doi.org/10.26858/jpkk.v9i1.42474

Mesra, R., Hasrin, A., Fathimah, S., Rahman, R., & Sidik, S. P. (2021, December). The phenomenon of student life who
is studying while working in the city of Padang. In International Joint Conference on Social Science (ICSS 2021)
(pp- 319-325). Atlantis Press. https://doi.org/10.2991/assehr.k.211130.058

Mohira, N. (2025). The impact of time management on student’s academic success who balance study and work-life.
American Journal of Education and Learning, 3(3), 726-732. https://doi.org/10.5281/zenodo0.15070671

Moeurn, C., Sam, C., & Mok, S. (2024). The challenges of the first-year student in higher education institutions in
Cambodia. Social Science and Humanities Journal, 8(12),6069-6101. https://doi.org/10.18535/sshj.v8i12.1527

Nasir, S., Ali, M. A, & Igbal, M. Z. (2025). Impact of peer relationship on academic performance of university students.
Dialogue Social Science Review (DSSR), 3(7), 310-318. https://dialoguessr.com/index.php/2/article /view/713

Nouri, A, Pourghane, P., Mansori, F., Salimi, S., & Oleson, J. C. (2022). Medical students’ experiences of part-time
hospital work: A qualitative study. The Qualitative Report, 27(9), 1998-2015. https://doi.org/10.46743/2160-
3715/2022.4595

102 | Indonesian Journal of Guidance and Counseling Studies, 3(2), 2026, 84-104


https://doi.org/10.1111/jpr.12337
https://doi.org/10.1080/15402002.2019.1626728
https://doi/
https://doi.org/10.9790/0837-3012025870
https://doi.org/10.22515/ajpc.v5i1.7691
https://doi/
https://doi.org/10.30598/jbkt.v8i1.1890
https://doi.org/10.1007/s10803-018-3776-
https://doi.org/10.1080/21568235.2022.2047084
https://doi.org/10.1016/j.jksus.2021.101531
https://doi.org/10.4102/hsag.v26i0.1404
https://doi/
https://doi.org/10.26858/jpkk.v9i1.42474
https://doi.org/10.2991/assehr.k.211130.058
https://doi.org/10.5281/zenodo.15070671
https://doi/
https://dialoguessr/
https://doi.org/10.46743/2160-3715/2022.4595
https://doi.org/10.46743/2160-3715/2022.4595

Cheng, C. (2026). Examining Factors Influencing Work-Study Balance ..... [84-104]

Orbilla, E. C., Jr., & Paglinawan, J. L. (2025). Balancing between work and study: Trials and triumphs of working
students at an early age. International Journal of Research and Innovation in Applied Science, 10(5), 160-168.
https://doi.org/10.51584/1JRIAS.2025.100500015

Paik, S. C. (2024). Peer mentoring and students’ engagement in social work classes: A case study in a government
college in Bangladesh. International Journal of Research and Innovation in Social Science, 8(2), 1260-1272.
https://doi.org/10.47772 /1JRISS.2024.802088

Parmar, J. S., Mistry, S. K,, Micheal, S., Dune, T., Lim, D., Alford, S., & Arora, A. (2025). Peer support for improving
student engagement and learning outcomes in postgraduate public health and health sciences: A qualitative
study. Education Sciences, 15(5), Article 602. https://doi.org/10.3390/educsci15050602

Patria, V., Jamaludin, A., & Fajrin, Y. (2025). The effect of work-life balance and motivation on academic performance:
Case study on 2021 management students who work part-time at Universitas Buana Perjuangan Karawang.
International Journal of Economics and Management Research, 4(2), 484-
492 https://doi.org/10.55606/ijemr.v4i2.391

Parmar, J. S.,, Thapa, P., Micheal, S., Dune, T., Lim, D., Alford, S., ... Arora, A. (2025). The impact of a peer support
program on the social and emotional wellbeing of postgraduate health students during COVID-19: A qualitative
study. Education Sciences, 15(3), 1-20. https://doi.org/10.3390/educsci15030273

Patwary, M. M., Bardhan, M., Disha, A. S., Kabir, M. P., Hossain, M. R,, Alam, M. A,, Haque, M. Z,, Billah, S. M., Browning,
M. H. E. M,, Kabir, R, et al. (2022). Mental health status of university students and working professionals during
the early stage of COVID-19 in Bangladesh. International Journal of Environmental Research and Public Health,
19, 6834. https://doi.org/10.3390/ijerph19116834

Pérez, M. A,, & Urrejola-Contreras, G. P. (2024). The impact of employment on the learning environments of nursing
students at a private university. Educacién Médica, 25(6), 100951.
https://doi.org/10.1016/j.edumed.2024.100951

Poloski Voki¢, N., Rimac Bilusi¢, M., & Peri¢, 1. (2021). Work-study-life balance: The concept, its dyads, socio-
demographic predictors, and emotional consequences. Zagreb International Review of Economics & Business,
24(SCI), 77-94. https://doi.org/10.2478 /zireb-2021-0021

Rahayu, I. A, Hardina, D., & Ninggrum, T. S. (2024). Self-management efforts for working students. European Journal
of Psychological Research, 11(3), 72-81. https://www.idpublications.org/

Remedios, R., Kiseleva, Z., & Elliott, ]J. (2008). Goal orientations in Russian university students: From mastery to
performance? Educational Psychology, 28(6), 677-691. https://doi.org/10.1080/01443410802200257

Remenick, L., & Bergman, M. (2020). Support for working students: Considerations for higher education institutions.
The Journal of Continuing Higher Education, 69(2), 1-12. https://doi.org/10.1080/07377363.2020.1777381

Rodriguez-Romo, G., Acebes-Sanchez, ]., Garcia-Merino, S., Garrido-Muifloz, M., Blanco-Garcia, C., & Diez-Vega, I.
(2023). Physical activity and mental health in undergraduate students. International Journal of Environmental
Research and Public Health, 20(1), 1-12. https://doi.org/10.3390/ijerph20010195

Schippers, M. C., Morisano, D., Locke, E. A, Scheepers, A. W., Latham, G. P., & de Jong, E. M. (2020). Writing about
personal goals and plans regardless of goal type boosts academic performance. Contemporary Educational
Psychology, 60, Article 101823. https://doi.org/10.1016/j.cedpsych.2019.101823

Schimmelpfennig, F. (2025). The essential role of peer relationships in students’ motivation during adolescence.
British Journal of Educational Psychology, 95(4), 1211-1233. https://doi.org/10.1111/bjep.12772

Schulte-Frankenfeld, P. M., & Trautwein, F. M. (2022). App-based mindfulness meditation reduces perceived stress
and improves self-regulation in working university students: A randomized controlled trial. Applied Psychology:
Health and Well-Being, 14(4), 1151-1171. https://doi.org/10.1111/aphw.12328

Sharma, P, Chadha, L., Kaur, R, & Arya, [. (2025). Time management and work-life balance: A new academic
paradigm. International Journal of Preventive Medicine, 16(1), 1-8.
https://doi.org/10.4103/ijpvm.ijpvm_146_25

Shimamoto, H., Suwa, M., & Mizuno, K. (2021). Relationships between depression, daily physical activity, physical
fitness, and daytime sleepiness among Japanese university students. International Journal of Environmental
Research and Public Health, 18(15), 1-9. https://doi.org/10.3390/ijerph18158036

Siem, T. T, Nguyen, H. T. T, & Luc, P. T. (2025). Work-life balance in higher education: A review based on
bibliographic coupling analysis. Acta Psychologica, 260, 105567.
https://doi.org/10.1016/j.actpsy.2025.105567

Indonesian Journal of Guidance and Counseling Studies, 3(2), 2026, 84-104 | 103


https://doi.org/10.51584/IJRIAS.2025.100500015
https://doi.org/10.47772/IJRISS.2024.802088
https://doi/
https://doi.org/10.55606/ijemr.v4i2.391
https://doi.org/10.3390/educsci15030273
https://doi.org/10.3390/ijerph19116834
https://doi.org/10.1016/j.edumed.2024.100951
https://doi/
https://www.idpublications.org/
https://doi/
https://doi/
https://doi.org/10.3390/ijerph20010195
https://doi.org/10.1016/j.cedpsych.2019.101823
https://doi.org/10.1111/bjep.12772
https://doi.org/10.1111/aphw.12328
https://doi.org/10.4103/ijpvm.ijpvm_146_25
https://doi.org/10.3390/ijerph18158036
https://doi.org/10.1016/j.actpsy.2025.105567

Cheng, C. (2026). Examining Factors Influencing Work-Study Balance ..... [84-104]

Silva, R. M. F,, Fonseca Terra, L., Fernandes, M. d. S. V., Noll, P. R. E. S., Abreu, L. C. d., & Noll, M. (2022). Barriers to
physical activity among full-time students: A case study during the COVID-19 pandemic. Sustainability, 14,
11896. https://doi.org/10.3390/su141911896

Soelistiyono, A., & Chen, F. C. (2023). Exploration of studying while working part-time simultaneously with 15
Indonesian students in Taiwan: A public university case study. International Journal of Professional Business
Review, 8(5), 1-13. https://doi.org/10.26668/businessreview/2023.v8i5.2

Smith, ]., Hughes, G., & Spanner, L. (2024). The role of student peers in HE student mental health and well-being.
Mental Health and Social Inclusion, 28(3), 195-207.https://doi.org/10.1108/MHSI-11-2022-0070

Suminguit, J., Gacasan, A. A,, Clarin, A. S., Generalao, W. J. E., & Baluyos, G. R. (2025). Experiences of students in
balancing academics and employment. International Journal of Scientific Research and Archives, 17(1), 347-372.
https://doi.org/10.30574 /ijsra.2025.17.1.2790

Summer, R., McCoy, M., Trujillo, 1., & Rodriguez, E. (2025). Support for working students: Understanding the impacts
of employment on students’ lives. Journal of College Student Retention: Research, Theory & Practice, 26(4), 1123-
1146. https://doi.org/10.1177/15210251221149209

Tao, X.,, Wy, X,, Fu, ], Xiao, Y., & Zhong, T. (2025). Associations between physical activity and health-related quality of
life among university students in  Zhuhai, China. Scientific = Reports, 15(1), 31319.
https://doi.org/10.1038/s41598-025-15822-y

Thies, T. (2022). International students in higher education: The effect of student employment on academic
performance and study progress. Higher Education, 86(4), 933-951. https://doi.org/10.1007/s10734-022-
00950-5

Tecson, C. P., Torion, R. H,, Rigos, D. G. I, Torres, ]. V., Abergas, A. P., & Alivio, M. R. (2025). Assessing the relationship
between work-study balance and academic success: A story of working students. International Journal of
Research and Innovation in Social Science, 9(9), 5216-5240.
https://dx.doi.org/10.47772 /1JRISS.2025.909000422

Teuber, M., Leyhr, D.,, & Sudeck, G. (2024). Physical activity improves stress load, recovery, and academic
performance-related parameters among university students: A longitudinal study on daily level. BMC Public
Health, 24(1), 1-14. https://doi.org/10.1186/s12889-024-18082-z

Venkatesan, M., & Prabu Shankar, S. (2022). Goal orientation as determinant of academic performance of
undergraduate students.  jJournal of  Positive School Psychology, 6(8), 8802-8810.
https://journalppw.com/index.php/jpsp/article/view/11369

Verulava, T., & Jorbenadze, R. (2022). The impact of part-time employment on students' health: A Georgian case.
Modern Medical Journal, 34(1), 50-57. https://www.mmsjournals.org/index.php/mmij/article /view/413

Wang, H., Yang, ]., & Li, P. (2022). How and when goal-oriented self-regulation improves college students’ well-being:
A weekly diary study. Current Psychology, 41(11), 7532-7543. https://doi.org/10.1007 /s12144-020-01288-w

Zhang, Y., & Kasa, M. D. (2026). Effect of peer support on academic performance among higher vocational college
students: The parallel mediating roles of learning engagement and achievement goals. International Journal of
Educational Psychology, 15(2), 103-123. https://doi.org/10.17583/ijep.19268

Zimmerman, B. . (1989). A social cognitive view of self-regulated academic learning. Journal of Educational
Psychology, 81(3), 329-339. https://doi.org/10.1037/0022-0663.81.3.329

Article Information

Copyright holder: Publisher’s Note:
© Cheng, C. (2026) The statements, opinions and data contained in all publications are
First Publication Right: solely those of the individual author(s) and contributor(s) and not

of AEDUCIA and/or the editor(s). AEDUCIA and/or the editor(s)

Indonesian Journal of Guidance and Counseling Studies disclaim responsibility for any injury to people or property resulting

Article info: from any ideas, methods, instructions or products referred to in the
DOLI: https://doi.org/10.64420/ijgcs.v3i2.648 content.
Word Count: 11259 This Article is licensed under: CC-BY-SA 4.0

104 | Indonesian Journal of Guidance and Counseling Studies, 3(2), 2026, 84-104


https://doi.org/10.3390/su141911896
https://doi.org/10.26668/businessreview/2023.v8i5.2
https://doi.org/10.1108/MHSI-11-2022-0070
https://doi.org/10.30574/ijsra.2025.17.1.2790
https://doi.org/10.1177/15210251221149209
https://doi.org/10.1038/s41598-025-15822-y
https://doi.org/10.1007/s10734-022-00950-5
https://doi.org/10.1007/s10734-022-00950-5
https://dx.doi.org/10.47772/IJRISS.2025.909000422
https://doi.org/10.1186/s12889-024-18082-z
https://www.mmsjournals.org/index.php/mmj/article/view/413
https://doi.org/10.1007/s12144-020-01288-w
https://doi.org/10.64420/ijgcs.v3i2.648
https://creativecommons.org/licenses/by-sa/4.0/

